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CHAPTER I
INTRODUCTION
The Problem
ttThere is a peculiar challenge in an emerging curri-
culum because it gives one a sense of privilege and of power
in helping shape its growth. ltl Aware of this fact, the
teacher, in planning a language arts program for the class-
room, should be sensitive to each child's knowledge and use
of language. This planning implies a consideration of each
student's individual needs as well as a consciousness of his
language performance as measured against his language com-
petence. In other words, pupils' interests and capabilities
need to be studied on an individual basis. As Smith suggests,
"It 1s as illogical to expect all children to achieve the
s~e stage of maturity in language at a given age or grade
level as it is to expect that they will all weigh the same
or measure the same height.,,2
IDora V. Smith, "The :English Curriculum in Perspec-
tive-The Elementary ~chool,n The Elementary English Review,
XXIII (February, 1946), p. 45.
2Dora V. Smith, "BUilding the Lines of Communication
in the Elementary School," The Elementary English Review, XX
(March, 1943), p. e4 as quoted in Walter T. Petty, Issues and
Problems in the Elementary Language Arts (Boston: Allyn and
Bacon, 1968), p. 49.
1
2The teacher's role 18 to take the child with hi.
language background and try to enlarge and refine it by means
or new and varied techniques in oral and written expression.
This is a challenging responsibility tor the teacher. As
linguists have pointed out, the child's individual language
is the result or his environment which includes his geograph-
ical location and the kind or language used by his family and
r~lends. Much more time has been spent in this setting than
in the school situation. Therefore, to be effective, the
teache~ must make the language arts program dynamic, vibrant
and alive through the use or multi-media, text books and her
creative ability. Since 1962 a quiet revolution has been
taking place whereby educators have been searching tor new
content and new methods, but as Squire notes, much of what
is new has its roots in the old. The t~adit1onal grammar will
still continue to be of use in the field or language arts; at
the same time concepts r~om linguistics and transto~at1onal
grammar are now being included in the new texts. 1 How the
teacher will apply these techniques (whether old or new) to
the individual child's need is the all-important factor.
Thus, it can be noted that language 1s not static.
It implies that there is growth and change, growth in vocabu-
lary and in accuracy and depth ot meanings and also in the
ability to use the accepted forms or language in order to
satisfy more mature needs.
lCurriculum Guide for the Levels in English Kinder-
garten through Grade 12 (~t. Louis: September, 1968).
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Anothe~ aspect or which the teache~ must be cognizant
1s that a child's learning or language 1s closely related to
his individual growth patterns and his experiences. This 1s
evident from observations made by Smith who said, "Language
is part of the personality or the child and it grows with his
personal1ty."1 Educators also recognize that the ease with
which a child masters the langu&ge arts and becomes proficient
in their use has a direct In~luence on his personality and
behavior. Such a child can more easily make social contacts
and i8 usually more out-going in his reactions and interests.
Other studies have shown that where the acquisition of lan-
guage 1s difficult the child may feel inadequate and inetrec-
t1ve and may react adversely by Withdrawing and becoming
silent or by b.ecoming highly aggresslve. 2 Knowledge or the
above is a must for the teache~ who wishes success 'tor her
students.
Statement of the Problem
It was this conce~n tor the improvement or language
acquisition in children that led the wr1te~ to undertake this
study. The purpose was twofold: first to analyze the philos-
ophy and structure of six language arts programs at second
grad~ level. Secondly, to evaluate the content or these pro-
grams so that the insights gained may aid those interested in
planning a language arts program tor grade two.
lJames A. Smith, Creative Teaching of the Langua~e
Arts in the Elementary School (Boston: Allyn and Bacon, 967).
p. 21.
2Ruth G. ~trickland, The Language Arts in the Elemen-
tary School (Boston: D.C. Heath and Company, 1951).
4Scope and Limitations
This study was restricted to six language arts pro-
grams at second grade level which have undergone revision
within the last five years. An analysis of the basic philos-
ophies and structures was unde~taken to see it the language
needs or children were adequately met through oral expression,
written composition and literature.
Significance of the Study
It was the hope of this writer to evaluate the philos-
ophies and structures of six language arts programs at grade
two level so that the teacher1s needs might be more specifi-
cally met. The teacher's needs, totally revolving around the
needs of the students, must therefore take into account the
geographical baokground and the home environment, and be
oriented to the period of history in which they now live.
5CHAPTER II
RJ1VIEW OF RELATED LITERATURE
Intl'oduction
An effeotive language a~ts p~ogram 1s a st~ulat1ng
and challenging undertaking 'tor a school. Because the raw
mate~1al to~ this program 1s the child with his whole range
or experiences, real and vicarious, much effort and skill on
the part or every teacher must be there to create an envi~on­
ment which will encou~age him to listen, speak, read and write
more effectively.
Whether in school or out of school, the child is con-
stantly using language e1the~ to express himself or to receive
ideas from someone O~ something.
It is his vehicle of thought and expression. He
thinks in words--ror the most part; he expresses his
ideas in words; he adds to his vicarious experiences
by listening to, O~ reading words. They are his in-
dispensable means of self-revelation, for it is through
speech and writing that he is able to convey to others
his thoughts, his viewpoints, his attitudes, and his
desires. His urge to communicate is irrepressible.
Equally urgent is his desire to receive Ideas--agaln
through the words or speech, p~1nt, and writing. He
listens to the ideas and experiences related by his
associates. Much or his knowledge and appreciation
of conditions and situations, cu~rent and near at
hand or tar otf in time and space, is gleaned from
the printed page. 1
For this reason, teachers must be aware of each child's
knowledge and use of language. Krauss and Glueksberg found
IM11dred A. Dawson and Frieda Hayes Dingee, Children
Leat-n the ~~,.1~.('~11a.ge Arts (Minneapolis: BUl'gess Publishing
Company, 1959), p. 1.
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that by the age ot three and a half most ch11d~en have achieved
linguistic competence as far as grammar 1s concerned through
listening to others. Children have the understanding. How-
ever, the skill of communicating these unde~stand1ngs, easily
and effectively 1s found to be lacking even in children ten
years of age which K~auss and Glucksberg claim may be attribut-
ed both to the inability or the speaker and or the listener to
make the correct association of ideas. 1
Teachers must also be cognizant of constant change in
language patterns. From the viewpoint of the linguists, who
have studied these patterns, it is evident that change repre-
sents a normal pattern of growth. The teacher who recognizes
this fact will present language not as a fossil subject, but
as a dynamic, ever-changing force. 2
Change too, oan be found in the terminology now being
used in the newer texts. For clarification purposes, the
writer defined the more frequently-used terms as they were
discussed in the ~.lated literature.
Definition of Te~s
Language is human speech in both written and oral
forms. It is a complicated process ~r thought for the speaker
and listener as well as fo~ the writer and the reader. Lan-
guage is also a means for social mobility and a vital part of
IR. M. Krauss and S. Glucksberg, tfDevelopment of Com-
munication: Competence as a Function of Age," Child Develop-
ment, XL (March, 1969), pp. 255-66.
2Iris M. Tiedt and Sidney W. Tiedt, ContemEorary
English in the Elementary School (Englewood Cliffs, New Jersey:
Prentice-Hall, Inc., 1967), p. 11.
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one's eX1stence. 1
Linguistics 1s the study or language as a system ob-
serving how language is used by people •. It is also concerned
with the recurrent patterns and characteristic relat1onshlps.2
Traditional grammar 1s prescriptive, basing precise
rules on Latin which was viewed as the perfect language. The
emphasis is on co~rect usage and definitions for the parts of
speech. 3
Structural g~ammar places the emphasis on speech as a
basic vehiole or language. Therefore, it is a study of the
way language works which includes meaningful rorms (morphology),
sentence structure (syntax), and sounds (phonology). structur-
al grammar 1s based on ro~ and function rather than on real
or presumed meanings.4
Transfo~mational grammar broadens the concepts of
structural grammar which is concerned with syntax. Transfor-
mational grammar aims at discovering the aspect of language
which makes it possible to create totally new sentences and
have them understood. Therefore, it identifies the kernel
sentence and applies a set of transto~ational rules to pro-
duce an infinite number of sentences with more complex varla-
tions.5
1Ibid ., p. 14.
2Ibid., pp. 16-17.
3
Ibid., p. lts.4-
Ibid., pp. 21-22.5-
Ib1d ., p • 20 •
Usage 1s the customary use in a language of sounds,
words and grammatical structures by a group or class or speak-
ers or that language. l
Role of Language Arts
Perhaps language has been too readily accepted as our
common heritage. Yet it 1s a vital part of life and the most
important medium or communication today. Knowledge, skill,
ideas, standards or value, and interaction with other people
are all acquired through the medium or language. This medium
1s the avenue to all learning and permeates every phase or the
teac~1ng-learnlng situation of the student's day.
At home the child has learned to use language, and in
most cases, has been quite successful. Anderson ~tates "that
the child's spoken language has reached ninety per cent of its
mature level, when judged on the basis of sentence structure,
bero~e the child knows that grammar eXists. n2 The experiences
from home, the neighborhood, and the community have had direct
bearing on his language growth. It is these experiences which
will be utilized in his speaking, reading and writing. A child
cannot get meaning or understanding by listening to ideas un-
less somehow they have been experienced intellectually or cul-
turally. The basic elements or a child's thinking are, there-
fore,.well established during the preschool years. As for the
lRobert A. Peters, A Linguistic History of English
(Geneva, Illinois: Houghton, Mifflin Company, 1968), p. 320.
2paul C. Burns and Alberta L. Lowe, The Language Arts
in Childhood Education (Chicago: Rand McNally and Company,
1966), p; 19.
9skill or language, this will require years of instruction and
practice.
Thus, the language arts progr~ should evaluate and
reinforce the skills the child has learned as well as define
and develop those to be learned. Since these skills may be
considered tools for living they ought to help a child to go
beyond his own environment and encompass the experiences of
others.1 Each or the language arts has a specific contribu-
tion to make toward enriching the personal life of a child.
Informal conversations, dramatic play, creative writing, and
the enjoyment ot stories and poems are specific ways in which
skills can be developed and personal enrichment can be exper-
ienced. They also arfo~d the opportunity for the interaotion
of the various language arts.
In setting up a program which recognizes this inter-
action, two important objectives should be included: 1) to
preserve continuity from grade to grade in the language devel-
opment of children and 2) to meet the needs of individual pu-
pils whose abilities are widespread and varied.
As for a basic pattern of organization in a language
arts program, there seem to be two approaches that a school
might consider. The first would be to organize goals by g~ades
which is the approach followed in most courses of study and
textbooks. This approach apparently has been more concerned
with the mechanical performance of usage and punctuation to
the neglect of lifelike experiences. The second approach is
IMary E. Cober, ItCreativeness in the Language Arts,"
quoted in James C.MacCampbell, Readings in the Language Arts
in the Elementary School (Boston: D.C.~eath and Company,
1964), p. 114.
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more realistic, as it would list a sequence or goals and
would disregard traditional grade lines. The teacher, after
studying the levels or language development of the class,
would begin instruction at the proper level. This plan would
be preferable but because the first approach is familiar and
strongly entrenched in most textbooks, it may be dirticult to
use the second approach until some of these barriers are re-
moved.
Regardless of the organizational pattern a school may
choose to implement, each teacher should be a teacher or the
language arts. Whether the teacher be in the field or social
studies, science, reading or in a nongraded primary, each must
be concerned about the sequential development of the language
arts.
For the classroom teacher or language arts, two pro-
grams which are recognized for providing this growth and de-
velopment in language are a functional program and an inte-
grated program. Both programs complement each other insofar
as functionally they are planned to meet the needs of everyday
liVing by utilizing real language experiences. The integration
of the program would apply the skills of listening, speaking,
reading and writing to the subject matter learned from other
areas of study.
The difference in these two programs is viewed not
from the philosophy or the teaching techniques but in teacher
proficiency and in the scheduling or time. As much of the
research has indicated the teache~ 1s the key person to the
success of the language arts program. The teacher will foster
11
growth and development by using the situations which children
encounter in eve~yday life such as telephone conversations,
receiving and sending letters, going to the store or meeting
a friend. Through experiences such as these, listening, speak-
ing, reading, and writing will become functional and integrated.
L1sten1ng.--Llstening, one of the first or the language
arts to be learned, weaves the language arts into an integrated
whole. It 1s through listening that the child acquires his
native language and is able to imitate the speech first heard
by his parents. He 1s able to enjoy rhymes, poems and stories.
He hears and comprehends many words and ideas which as he
matures will be used in speaking, reading, and later in writ-
ing. Through listening, social attitudes and behaviors are
orten changed because or the opportunity of sharing ideas with
others. As Wachner states, "Listening must help to develop
insight, sympathy and the skills in the give-and-take or daily
living that will enable him to get along with others; to give
him childhood experiences that are happy and successful - that
make him a person who likes people. ttl
Listening implies the comprehending or the message by
the speaker to accept opinions and directions; to evaluate and
draw conclusions. In other words, to become a thoughtful 11s~
tener and a careful evaluator depends much on onets p~evlous
background of experience which is the "source ora basis :for
lClarence Wachner, rtLlsten1ng in an Integrated Language
Arts Program," quoted in MacCampbell, Readings in the Language
!!:!!, p. 145 •.
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interpreting a symbol or sound or other medium or communlca- .
tion. n1
Speaking.--Again and again the interrelatedness or the
language arts and expe~lence is stressed to show that one can-
not be separated t~om the other~ Many or the words that make
up language can only be understood through experience. Chil-
d~en need many opportunities to express what they have learned
through their experiences. It is only when ch11d~en are given
the opportunity to talk frequently and freely that they will
develop an extensive oral vocabulary. Researoh has shown that
in the young child, the largest vocabulary seems to be his
speaking vocabulary. Is it not significant then, that edu-
cators place great importance on the o~al vocabulary of chil-
dren as a readiness factor for beginning reading and later
for creative writing? As Smith states, children rarely read
wo~ds meaningfully unless they are a part or their oral vocab-
ulary.2 He also suggests using the normal everyday experi-
ences to build new vocabulary which in. turn will help develop
a rich written vocabulary. Even contrived experiences help
children to use their new vocabulary in creative ways. Rarely
do children write words not within their speaking vocabulary.
An interesting observation was made by Strang who found that
when ch11d~en are at. ease with their language and have found
lHarold G. Shane and June Grant Mulry, ImEroving Lan-
guage Arts Instruction Through Research (Washington, D.C.:
Assooiation for ~upervision and Curriculum Development, N.E.A.,
1963), p. 102.
2James A. Smith, Creative Teachin of the Lan ua e Arts
in the Elementary School Boston: Allyn and Bacon, 19 7 , p. •
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pleasure and satisfaction in its use, they are usually eager
to read and to write correctly, also. 1 Therefore, a pr1ma~y
ooncern of teachers should be to provide children with many
opportunities for oral expression through choral speaking,
inro~al conversations, planning, sharing expe~1ences, dis-
cussing books, reading, giving ~epo~ts, evaluating their per-
ro~ance, and participating in creative dramatics such as role
playing, preparing a T.V. script or presenting a puppet show.
Opportunities like these offer the child something worth-while
to say because he has a purpose for communicating. At the
s~e time the teacher can be concerned about developing a
pleasing, well-modulated voice, clear enunciation, correct
pronunciation and the skills or correct usage by providing
models that the children can use as guides.
To allow children to grow through the continued use of
· oral language appears to be the key to growth in all other
aspects of language.
Writingi·-Thus, a carefully developed program in the
areas or oral language and reading can be a firm foundation
ro~ a meaningfUl beginning in written composition. Writing is
highly dependent for its growth from the othe~ language arts.
It has been proven that:
Writing is closely related to speaking, not only in
such items as content, organization of ideas, and
vocabulary, but also in the use or pauses, the juncture,
lRuth Strang, "Developing Oral Expression,": The National
Elementary Principal LV (Novembe~, 1965), p. 41.
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and the intonation of the voice to show the division
and the relationship of ideas •••• When the child
begins to write, he is recording his thoughts in
written symbols; and in using punctuation, he indi-
cates certain elements of the ways he uses his voice. 1
Moreove~, it can be noted, writing requires the combined
ability to talk and to make sentenoes, to read, to make let-
ters, to spell and to punctuate.
Writing is a form ot expression, similar to speaking,
whe~eby ideas emerge rrom the arts of observing, listening,
reading and other types or experiences. Hopefully, the en-
vironment should provide reasons fo~ writing, models for
illustrations, and encouragement for trying. The richness
and importance of a child's personal experiences, attitudes,
and reactions are roundations for writing. In evaluating
children's compositions, Strickland round that the quality of
writing depends much on the quality of thinking.2 Since
w~1t1ng is a thought process, the wr1te~ must first have ideas,
then choose words that will convey the meaning effectively,
arrange words into sentences and finally as growth in writing
matures, produce a wel1~developed pa~agraph.
Linguists have p~ovlded a positive approach to written
composition with the emphasis on effective expression rather
than on the correction of errors. This approach 1s one of
discovery not, as has been, the memorization of rules. Obser-
vat10n or the structu~e or structural grammar explains rather
lWillard F. Tidyman and Marguerite Butterfield, Teach-
in~ the Lan~uage Arts (New York: McGraw-Hill Book Company, Inc.,
19 9), p. 3 8.
2Ruth G. strickland, "Evaluating Children's Compositions,"
Elementa~y English XXXVII (May, 1960), p. 322.
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precisely the working language through word classes, the
changes in meaning because of form and placement, prope~
arrangement 'of modifiers, and the skillful use or phrases and
clauses. In the research undertaken by Suggs the structural
approach had a greater influence on writing than the tradi-
tional approach because it seemed to produce greater under-
standing or the language and facility in its usage. 1 · LaBrant
analyzed ovel' a thousand pupils from ag'es eight years and
older on the development or the sentence as to the va~1ous
types of dependent clauses used at differ·ant ages. Some or
the ~esults showed that as the wr1te~ matured, the writing
also increased in complexity and cla~1ty or thought. Another
finding was that the relationship between sentence complexity
and chronological age was closer than sentence complexity and
mental age; the implication being that experience is vital to
language maste~y with perhaps less emphasis on formal g~ammar.2
The early stages of writing for the primary child will
take on meaning if done in the context or his own experiences.
The child who has developed skill in listening and speaking
will often be able to express his ideas well in writing. The
beginning stages of writing tor most primary children will
take the ro~ of signing his nama on papers, writing labels
and headings and helping to compose class stories and charts.
Always this writing is done with a purpose; the child has
lLena Reddick Suggs, ttstructural Grammar V~. Traditional
G~ammar in Influencing Writing," The English Journal L (Ma~ch,
1961 ), p • 118 •
2Ruth G. St~iekland, "Evaluating Children's Composition,"
as quoted in MacCampbell, Readings in the Language Arts, p. 271.
16
something to write about and wants to do it. The mechanics
or language are introduced as the needs arise. As the child
advances in writing the child dictates his story to the teach-
er. The teacher acts as a "secretary" tor the child.
To have a successful program in writing, the teacher
must be free to guide the child in his thinking, to clarity
ideas, to give assistance with spelling and the mechanics ot
language. When the child becomes mo~e independent in the art
of writing the teacher's role becomes that or a resource per-
son, who encou~ages and stimulates the child in his writing.
Corrections are made by having the child proofread his work
carefully, that Is, self-correct with teacher guidance. Much
of the spark for writing comes from the enthusiastic teacher
who gives children a purpose tor writing through the sharing
of expe~iences, through stories and poems, picture studies
and delighting in words.
Lite~ature.--Perhaps literature is the one art which
can help children most effectively to experience the beauty
and the power of language. and stimulate ideas needed tor writ-
ing. It Is also a way for a child to study himselr. Strick-
land aptly states it this way: "A child builds himself' as he
builds his language. His attitude toward himself, toward
othe~s, toward life on the earth, and toward man's relation-
ship with men is shaped and colo~ed in large measures by the
stories wi th which he 11vas. 1,1
lRuth G. StI'1ckland, "Some Basic Issues in the Teaching
of English," Phi Delta Kappan XLI (May, 1960), p. 333.
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Through the study of literature, a child's everyday life ex-
periences can take on new meanings and also help him to under-
stand himself, his friends, and his social environment. One
of the major objectives is to stimulate the child's imagina-
tion and to develop a sensitivity to the ideas and ideals' of
his cultur~l heritage.
There 1s a definite sequence to the development of
literary awa~eness in the primary grades. At the kindergarten
level, picture stories, poems and books are introduced. The
child orten identifies himself with the story or poem and
relates this to his own personal experiences. Gradually the
child will be able to predict outcomes, and recall main ideas.
The more creative child will invent a new ending which he will
want to share With others. The child will also delight in the
sound of new and descriptive words and try to make them a part
of his speaking vocabulary. Eventually, he will begin to ap-
preciate the art work of the illustrator.
During the first grade, the child advances more in
this literary awareness. He learns to interpret pictures and
also learns to read. He is guided in his use of independent
time for read1.ng and becomes acquainted with his favorite
selections. To give simple opinions, dramatize stories and to
attempt some simple creative writing are some other outgrowths
from the study of literature at level one.
By the second year, the child has acquired greater
facility in reading and shows signs of being more selective
and independent in his choice of reading materials. He is
able to distinguish between the real and make-believe in
18
literature. He enjoys playing with words which activity often
leads to simple creative writing.
The third year demonstrates a greater level of matu-
rity. The child has developed a finer appreciation for and
depth of feeling for the characters and scenes in literature.
He 1s more independent in his selection or books and likes to
discuss and summarize what he has read with others. His writ-
ing too, shows growth and maturity in content and in his se-
lection. l
The literature program then meets the needs and in-
terests of children at the various levels, provides pleasant
experiences with literature, includes listening, speaking and
writing as part of the program and tries to make readers of
children. Literature is not intended to be a substitute for
the developmental reading program in the class but is consid-
ered to be a source of enrichment. Perhaps Huck best summa-
rized the effectiveness of a good literature program when she
stated, "Like a glistening iceberg, the surface of fine lit-
erature may be appreciated at one level, but the depths of the
story will be submerged in the reader' s backgr'ound of exper-
i 112ence ••••
To conclude, the language arts program has a special
contribution to make in enriching the lives of children. The
lEnglish Language Arts in Wisconsin (Prepar~d by the
English Curriculum Center of the Department of Public Instruc-
of the state of Wisconsin, Madison, 1967), pp. 9-11.
2Charlotte S. Huck, "What is Children's Literature?,"
as quoted in English Language Arts in Wisconsin, p. 11.
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challenge of developing correct, clear, imaginative and effec-
tive communication through listening, oral expression. written
composition and literature is the responsibility of an enthu-
siastic teacher who realizes the uniqueness or children and
tries to meet their individual needs through an effective
language arts program.
The teacher takes the child and his background of
experiences and shows how his attitudes, ideas, and values or
himself, the neighborhood and the community can be developed
more positively through the language arts.
The language arts can be both functional and integrated
the~eby providing for continued growth and development of lan-
guage in children.
This growth and development will be continuous it each
teacher accepts the challenge and tries to be a facilitator ot
learning.
Innovations
A distinguishing characteristic or the twentieth cen-
tury is change and change involves new ideas and innovative
practices.
Innovation in the field of language arts is no excep-
tion since educato~s consider language as a current event which
can be as alive and changing as the world in which one lives.
Linguists have shown through their scientific approach
to language, what is the origin and structure of the English
language; that language is constantly changing and why the
study of language can be exciting and challenging. Linguists
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have "contributed a breath of tresh air to the study of English
with their stress on appropriateness as a crite~1on or accep~­
able usage rather than rigid concepts ot- "rightness" and
!"Wl'ongness. ttl Only recently has the introduction or modern
grammar'influenced the elementary school curricula and this
will take time before all teachers will accept and try the new
approaC?h.
The age of technology with all its hardware and soft-
ware has tremendous possibilities for a language arts program.
Through the wise use of the new media, teachers should be en-
couraged and stimulated to be more creative.
Considering tape recorders as all-purpose machines,
teachers can present a lesson and to make it more meaningful
can use sound effects, recorded music and voices for variation.
Tapes are also available to teach specific skills and to indi-
vidualize the instruction if this is needed. Tapes can be
used in correcting and refining student's speech. Since speech
is primary and forms the foundation for writing, it requires
certain oral and aural skills. It 1s hoped that the wrlte~
will become more sensitive to the fact that the sounds and
structures he hears in his mind and then vocalizes have a
close relationship" to the structure he creates on paper. The
tape recorder can serve as a memo~y bank whereby the student
can check what he has written O~ substitute and change when-
ever and wherever his ear and sense tell him to do so.
lIris M. Tiedt and Sidney W. Tiedt, Contemporary
English in the Elementar, School (Englewood Cliffs, New Jersey:
Prentice-Rall, Inc., 196 ), p. 350.
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The recorder also has possibilities for recording
plays, skits, stories and passages from children's literature
for the purpose of appreciation and enjoyment. Here, too, the
use of a listening cente~ would be advantageous for individual
or small group instruction 1n conjunction with the tape record-
er. The listening center too, can prOVide an opportunity for
the student to develop his skill of listening through stories,
poems, and speeches narrated, by the author himself. Another
advantage is the possibility of a replay of the material for
more in-depth study. ~o the·use of a record, tape recorder
and a film viewer to present the highlights of an author's
career and immortal quotes can have far-reaching effects be-
cause of the appeal to the senses, the creating of a mood and
at times the inspiration a student receives because of perti-
nent comments made by a narrator.1
For an exciting experience in language, World Tapes
for Education has a project for promoting international friend-
ships and understandings by means or tape exchanges with chil-
dren from other countries. 2
For more student involvement the overhead projector
can be of great value in the modern classroom. The student
can project his own creative writing theme fo~ the purpose of
evaluatIon and correction. A student's sentence or sentence
lLorena Anderson, "Technology in the Elementary English
Class," Elementary English XLV (October, 1968), p. 740.
2Donald Merryman, ftResources for Teaching Language, It
The National Elementary Principal XLV (May, 1965), p. 75.
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fragments can be rewritten on the transparency by himself. He
can also discuss and revise his work.
The overhead has other possibilities such as in the
presentation of a lesson about our language and literature
perhaps taking the form or an illustrated talk. This would
seem to re1nro~ce the thinking of Halloran who states, "that
much more effort should be made to help students understand
~hat 1s happening in the language and literature or their
world, so that they can better understand its relationship to
the language and literature or the past."l The use of pro-
fessional transparency programs are also available which are
concerned with the topics or phonology, sentence structure,
sentence patterns and creative writing.
The use of f11ms and filmst~ips to develop the skills
of critical thinking, analyzing, making comparisons, observing,
classifying, making assumptions and interpretations are ways
of involving children and or identifying themselves with their
own experiences.
Through the use of closed-c1~cu1t or commercial tele~
vision another spark has been added to the language arts pro-
gram. Analyzing commercials to see how words are used and
what influence they have on the viewer can make pupils aware
that words are not an end in themselves, that there are limi-
tations in language and that meaning is different for each
person.
The telelecture according to Anderson 1s becoming more
lKev1n C. Halloran, "On Defiling the Sanctity or English,"
The English Journal LIX (April, 1970), p. 567.
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and more a part of the elementary English class. An author
1s now able to converse with students miles away. Such live
communications not only create more interest for students but
make them reel a part of the real and living world. 1
Another interesting ~rend which has gained wide accept-
ance in the elementary school is the use of paperbacks. These
rather inexpensive books are providing good literature for
children and at the same time helping children to build their
personal libraries.
Educators agree that children today are very profi-
cient in the use or audio-visuals and it audio-visuals can
communicate better understandings than words alone then teach-
ers must learn their value and use. ItEvery teacher should
know that each kind of audio-visual resource, when used to
its fullest for purposes whe~e research has shown it can help,
results in greater learning in a shorter t~e with more reten-
tion. lt2 These innovations should make the teaching of the
language arts classes more stimulating and enjoyable for both
teacher and student. Technology however, can never replace
the teacher but it certainly can encourage the teacher to be
more creative and imaginative in her teaching. Through tech-
nology the teacher can show that language is alive and chang~
ing so that children will know how to use their language more
errect1vely in a rapidly changing world.
lLorena Anderson, p. 741.
2paul R. Wendt, What Research sa~s to the Teacher
Audio-Visual Instruction (Department otlassroom Teachers)
American Educational Research Association or the National
Education Association (Washington, D.C.; December, 1957), p. 31.
CHAPTER III
PROCEDURE
To undertake the evaluation of six language arts
p~ograms at grade two level, the wr1te~ had to decide what
phases of the program should be given priority.
The philosophy and structure seemed to be of pr~ary
importance because of new approaches being considered and
adopted in the field of language arts.
The companies that were chosen to participate in
this evaluation are listed in Table 1.
TABLE 1
PUBLISHERS CONTACTED
Publisher
Allyn and Bacon, Inc.
Amerioan Book Company
Ginn and Company
D.C. Heath and Company
Houghton Mifflin Company
Macmillan Company
McCormick-Mathers Publishing Company
Scott, Foresman and Company
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These publishers were chosen on the basis of their
annotated materials which indicated the1~ programs to be
well-organized in oral and written expression and to contain
opportun~t1es for an appreciation of literature. Included
also were the more functional uses of language, as they are
known today; in other words, a more descriptive approach to
language rather than prescriptive was being included in most
of the newer texts. Another reature that was considered 1n
this study was the copyright date. The texts were to have
been revised within the last five years.
or the eight companies contaoted, six companies
respond,ad with complete information. One company did not
respond; another could not honor the request at this time.
The six cooperating companies whose programs were
studied are listed in Table 2.
The first phase in evaluation of the six language
arts programs was a study of the philosophy and structure of
each. The writer sought to determine whether stated goals
would be implemented through a well-planned developmental
program based on the important experiences and on work in
related abilities and skills for children on the second grade
level.
, Phase two consisted of analyZing the content found on
each page in the six series or the language arts program.
This included using the basic text or texts plus workbooks
and practice tablets to show the relationship of the concepts
taught to that of independent study and/or enrichment in the
areas or oral expression,' written composition and literature.
TABLE 2
PUBLISHERS AND SERIES STUDIED
Publisher
American Book Company
Ginn and Company
Houghton Mifflin
Company
Macmillan Company
McCormick-Mathers
Publishing Company,
Inc.
Scott, Foresman and
Company
Series
Our Language Today
Ginn Elementary English
Book II - 1
Book II - 2
My Practice Book
II - 1
II - 2
Let's Talk
Let's vir! te
The Macmillan English
Series
A Language Text-
Workbook
Communicating with·
Your Language
The New Scott,
Foresman Coordinated
Communications
Program
Date
1970
1970
1970
1965
1965
1968
1968
1969.
1969
Language and How to Use
It 1970
Writing Our Language 1969
Spelling Our Language 1969
The analysis of the content was shown by constructing
six tables, one for each series, which listed the types of
lessons being taught to develop oral expression, to toster
written composition and to appreciate and enjoy good litera-
ture. The tables also showed the number ot pages devot;ed to
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each lesson and the number or review pages.
Not all pages of'every text were significant for this
evaluation. Therefore, the writer eliminated those pages from
the study if they did not relate to the areas of oral expres-
sion, written composition and lite~atu~e.
After the analysis or the content for each series, the
w~iter constructed another table which gave the total number
or pages collated from the six language arts programs. This
table showed whether there was a good balance among the three
areas considered in this study, those of oral expression,
written composition and literature.
From the collated material or Table 12, the writer
considered the content or the six language arts programs in
the areas of oral expression, written composition and litera-
ture and tried to show whether the language needs of children
were being adequately met.
CHAPTER IV
INTERPRETATION OF FINDINGS
Int~oduct1on
The purpose of this study was to evaluate the philos-
ophy and structure of six language a~ts programs at second
grade level. An analysis or the content was undertaken tor
each of the six programs to determine the adequacy or the
lessons in meeting the language needs ot children in the areas
of oral expression, written composition and literature. The
tables found in this chapter indicate the type or lesson and
also the number of pages devoted to each lesson. The main
area covered in each lesson dete~ined the page count. Be-
cause some pages included phases of all three areas, an over-
lapping or areas must be considered.
Ou~ Language Today
Philosophy.--Our Language Today is a program which
considers language as a discipline. The content and concepts
have been developed through ~ecent research in the stUdy of
language and linguistic schola~ship.
Recognizing the fact that English is quickly becomdng
an international language, the authors of this series intend
to Int~oduce the student to the history and natu~e of this
world-wide language. They believe that it is ~po~tant to
have a w1de~, deeper view ot English than that afforded by
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mere conversation in the average home-school situation.
Distinguishing between the spoken and written language,
the prog~am alerts pupils to the awareness of sounds in the
spoken language. Pitch, stress and juncture, which aid in
dete~lning meaning, are stressed. The written language 1s
presented in terms ot graphic symbols which are representative
ot the spoken language.
Assuming that the young child is fairly versatile in
his use or language and its complicated ro~s before co~ng
to school this series begins at the language level of the
individual and builds on the grammar which has become part of
his experiences. The p~ogram also tries to make the child
aware ot the language structures he has already mastered and
exposes him to numerous language experiences to ensure oon-
tinued growth in-his development of the structure of language.
A distinction is also made between gramma~ and usage.
Grammar is conce~ned with a description and an analysis of
language, whereas usage is a convention or language which 1s
subject to change from time to tLme and from place to place.
Structure.--Our Language Today, BOOK 2, 1s organized
into fifteen units with provision for a variety of activities
in speaking, listening, reading, and writing. The program has
been carefully planned to provide tor the maintenanoe or lan-
guage skills and abilities. At the end or each unit there are
review pages to determine mastery and to reinforce the learn-
ing activities. The end-of-the-yea~ review and a special sec-
tion on "Things to Remember" provide the pupil wi th add1t10nal
30
practice and reference mate~ial. The pictu~e dictionary in-
cluded at the end of the text serves to broaden pupil vocab-
ulary and develop the correct meaning within the framework ot
well-planned sentences.
O~al Expression.--Under this heading the authors stress
the importance ot observing and discovering the underlying
structure of language~ Four main wo~d classes are developed:
the noun, the verb, the adje'ct1ve, and the adverb. By beco~ng
cognizant ot the to~m and function or words in relation to one
another the pupil should be able to make some generalizations
about these wo~d classes. This technique avoids the memoriza-
tion of definitions.
Because the sentence is considered the basic element
of communication, this prog~am also emphasizes the concept of
word groups. Basic sentence patterns demonstrate the relation-
ship of words to each other. The sentence is also analyzed
according to the subject-predicate structure.
W~1tten Composltion.--Th1s phase of language instruc-
tion 1s seen as an outgrowth of the first. Words and their
meanings a~e studied in light of their structure. Sentence
structu~e 1s then taught, followed by the paragraph and final-
ly the formation of the composition.
Literature.--The third area developed in this language
a~ts program is the study of literary selections and fo~s.
The literature found in this series was ca~efully selected to
provide variety in style, appeal, subject matter, and to~.
It tries to instill lasting values and a deep appreciation for
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the best in literature. It also serves as a springboard for
developing composition techniques.
The following table shows the breakdown of the text
by lessons and pages.
TABLE 3
Number of Pages Devoted to Oral Expression, Written
Composition and Literature in Our Language Today
Type of Lesson Number of Pages
Oral Expression
Alphabetical Order 1
Directions 1
Discussions 7
~entence Building 6
Sounds and Lette~s 12
~tOI'Y Telling 4 31
Written Composition
Alphabetical Order 2
Capitalization 10
Punctuation 4
Sentence Building 13
Sounds and Letters 16
Usage 12
Vocabula~y Building 5
Ways or Communicating 2
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TABLE 3--Contlnued
Evaluation.--This series, as Table 3 indicates, in-
eludes oral expression, written composition and literature.
Though functional in these areas, the program seems to be
lacking as a totally integrated program of the language arts.
At the second grade level, fo~ example, the child
learns about the history and nature of language by discover-
ing that words, spoken and written have replaced the communi-
cations carried on by means ot signs, gestures and pictures.
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There 1s also much emphasis placed on the study ot sounds and
symbols representing these sounds. The exercises on sounds
and letters may become a repetition ot the phonics and spell-
ing lessons or meaningless practice exercises which ~ght
stifle enthusiasm and creativeness.
The linguistic concepts that are developed, however,
are in keeping with recent researoh. In the new approach
memo~1zation of derinit10ns '1s aVOided. By discovering the
to~ and function of words in relation to each other, children
ar~1ve at a mo~e meaningful understanding of their language.
This positive approach is used widely in Our Language Today
as a'means of developing o~al expression. However, more op-
portunities should be allowed for oral expression which could
take the form of a ~epo~t, a conversation, a dramatization,
choral speaking, o~ a discussion about a favorite story or
poem. The writer found little evidence or these aspects or
oral expression developed in this se~ies. Rather than aid
oral exp~ession, the pictures in this series are too small to
be of sign1fic~t value.
In this series nearly every page provides an opportu-
nity for some type of written activity. The writer, however,
feels that many of these exercises could be better utilized
as o~al responses. Childpen need many opportunities to express
themselves orally before they can communicate their ideas in
writing. At the same time, the writer thinks that creative
writing opportunities are minimal. The main emphasis seems to
be on sounds, letters, and correct usage.
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The lessons on developing meaning through the use or
intonation patterns, word order, and SUbject-predicate struc-
ture are presented quite thoroughly. Many lessons are also
devoted to the building of sentences. Concepts learned here
could be used in creative writing experiences.
The literature selections found in Our Language Today
have been included because ot their functional and aesthetic
values. According to the philosophy stated previously, I1t-
, erature can serve as a model for creative writing. The eval-
uation of this text shows that only a few selections were in-
cluded.
As for meeting the individual needs of the student,
the text allows the child to work some of the exercises inde-
pendently. This permits the teacher to give individual or
small group instruction. Also the manual prOVides additional
activities which can be used for enrichment or reinforcement
of concepts.
The ,use of audio-visuals in the teaching of language
has not found its 'way into this series. However, an enthusi-
astic and creative teacher could f1nd ways to use audio-visuals
in this prog~am.
Ginn Elementary English
Ph11osophy.-~TheGinn Elementary English series aims
at developing effective communication skills through the four
phases or the language arts - listening, speaking, writing,
and reading. The program is designed to show how listening,
speaking. writing and reading are interrelated and the ways in
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which they reinforce each other.
It is believed that the child spends more time in lis-
tening than in any other area ot language. His success in
learning will depend greatly on his abili-ty to listen. Since
listening is an acquired skill, the writers of this series
attempt to provide purposes fo~ listening that are within the
rea1m of the s~ven-year old. Certain teohniques are developed
to bring the child to an appreciation for and a value of good
listening habits.
One ot the most highly developed skills that a child
possesses when he comes to school Is that or his ability to
speak. He learns that only through effective speech will he
be able to communicate with others. This program tries to
provide the child with standards tor good speech through par-
ticipation in many oral activities.
By the time the child has reached the second grade he
has come to the understanding that the printed word is another
way to convey meaning. He will learn that he can express his
ideas in writing as well as in speaking. He learns that writ-
ing has a far-reaching effect because it can be shared with
others who are distant to him. He also discovers a pe~anency
about writing which speaking does not have.
In the Ginn Elementary English series the lessons are
developmental and will help the child to understand the purpose
and need for good writing. ~kills in usage, spelling, and
handw~1t1ng will be developed as the-needs arise. All of these
experiences in writing should help to reinforce the skills in
reading.
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Through reading the child learns new concepts and un-
derstands the world he lives in. ,Wide reading provides the
child with vicarious experiences to use in thinking, talking,
and writing. Thus, all or the communication skills are
strengthened through reading.
This program provides instruction in all the. areas ot
communication. It aims at developing the child's language
abilities-through experiences which are challenging and enjoy-
able. Th& authors also realize that all children do not aQhieve
'at the same rate and therefore success is measured in terms ot
the individual potential. It is hoped ~hat through this pro-
gram the child is being prepared to meet the challenge of the
future by becoming knowledgeable in the skills ot communication.
structure.--The Ginn Elementary English series consists
or two text workbooks, one fo~ the first semester and one for
the second semester. Along with the basic text is a practice
book which 1s designed to supplement certain lessons. Lessons
in My Practice Book a~e ca~etully worked out so that only a
minimum amount or teacher assistance is needed.
The lessons in the basic texts are based on the most
common experiences or second grade children ~egardless of
their soclo-economic or environmental background. The lessons
are intended to be taught in the order of their appearance
with some exceptions such as, current interest, seasonal activ-
ity or a specific need. This sequence is based on the logical
organization or the content· and on the characteristics and
needs of the seven-year old child. The table or contents and
the index are arranged rather simply to provide easy reference
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for the child. The many colorful illustrations provide stim-
ulation for discussions, story-telling, critical thinking and
observations, as well as ideas for written compositions.
Oral Expression.--Part of the language program is de-
voted to oral communication. Techniques to improve the listen-
ing habits of the seven-year old a~e simultaneously ~mployed.
Many lessons have the child participate in dramatizations,
role playing, choral speaking and story-telling. Children
give simple reports and directions tor the purpose of develop-
ing sequential orde~. Also some social situations such as
introductions ana telephone courtesy are considered an impor-
tant part of this program.
Written Compositlon.--W1th regard to written composi-
tion Book II-l uses the ideas trom the child's oral language
experiences, his observations, his sensory impressions and his
reactions to stories, poems and books. The child learns to
write simple letters, short reports, telephone messages and
concise directions. Through lessons like this the child grad-
ually comes to an understanding of the structure of the sentence.
In Book 11-2 the groundwork is laid tor in-depth study
or the written paragraph which is continued throughout the
Ginn Elementary English series. Choosing a topic, organizing
ideas ana expanding sentences are the means used ror paragraph
development.
L1terature.--The literature program in this series
seems to be an integral part of the total program. The writers
feel that through the use or good literature, the child's ex-
periential backg~ound will be broadened and enriched.
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Through the use or sto~1es and poems, the child is
stimulated in his thinking to diSCUSS, invent, anticipate and
create new beginnings, plots and endings to stories and/ or
poems. This program intends the use of stories and poems to
become the patterns or models for a child's own creative writ-
1ng.
Throughout both texts opportun1t1es*are given for the
child to p~oorread his work and make oorrections. The child
becomes responsible for his work and evaluates his work accozad-
ingly. At the same time the mechanics of writing are made
functional through situations which present a need.
This program is also concerned about meeting the indi-
vidual needs or pupils. The sections, "Related Activities"
and t'Enrichment Materials, t1 are provided for most lessons.
The following tables show the content of the Ginn
Elementary English series and the breakdown of the lessons
into the various language areas.
TABLE 4
Number or Pages Devoted to Oral Expression, W~ltten
Composition and Literature in the Ginn
Elementary English 8eries II-l----
Type of Lesson Number or Pages
Oral Expression
Alphabet 1
Descriptions 3
Dramatization 1
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TABLE 4--Contlnued
Type of Lesson Number' or Pages
Helpful Little Words 1
IntI'oduct1ons 2
Listening and Evaluating 7
Story Telling 2
Talks 4
Telephone Courtesy 2
Vocabula~y Development 1
24
Written Composition
Alphabet and HandwI'1t1ng 7
Building Sentences 6
Capitalization 5
Letter Writing 3
story Writing 8
Usage 5
Words
Action 1
Descriptive 1
Possessives 1
Spell'ing 2
39
Literature
Poems 15
stories 4
19
Reviews 6
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TABLE 5
Number of Pages Devoted to Oral Expression, Written
Composition and Literature in the Ginn
Elementary English Series 11-2----
Type of Lesson NumbeI' of Pages
Oral Expression
DI'amat1zation 1
Listening and Evaluating 7
story Telling 4
Talks 5
Telephone Courtesy 3
Using an Index and Table 2
of Contents
vlords
Action 1
Descriptive 1
Function 1
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Written Composition
Alphabet 2
Building Sentences 2
Capitalization and 8
Punctuation
Usage 7
Wo:rds
Antonyms 1
Contractions 2
Descriptive 1
Function 4
Writing
Directions and 5
Reports.
Poems and Stories 7
39
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TABLE 5--Continued
Type of Lesson
Literature
Poems
Stories
Reviews
Number of Pages
4
9
13
3
Evaluat1on.--In the Ginn Elementary English series a
good balance is found among the three areas of oral expression,
w~1tten composition, and literature. The program is functional
and aims at developing the communication skills through the
interrelationships within these areas.
A basic tenet o~ this series, and one adhered to by
many researchers, is that children need to have many opportu-
nities for oral expression. The Ginn Elementary English series
seems to develop many phases of oral language. These include
dramatizations, role-playing, reports, discussions, story-tell-
ing, and conversations. This background will further aid in
the development of the writing skills.
Pictures receive much emphasis in this program as a
means of developing effective communication. The wr1te~ be-
lieves that these pictures will have a strong appeal tor the
primary child because they are large and.colorful.
Written opportunities seem to be based on the real and
vicarious experiences of the seven-year old. Writing, however,
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takes place only after a background has been developed and
child~en have had ample oppo~tunity fo~ discussion.
The writer judges that sentence development with re-
gard to the form and function of important words does not
receive much emphasis. The authors seem to imply that chil-
dren have a good insight into the structure or the sentence.
The writer can see that this implication could result from
the fact that oral language is stressed in the series. ¢ur-
rent thinking, however, seems to indicate that an understand-
ing of the ro~ and function of wo~ds in a sentence is very
important fo~ good speaking ana writing. The few sentence
patterns presented merely in conjunction with correct usage do
not adequately fulfill the need for sentence development.
In order to have children become responsible ro~ their
written activities, proofreading 1s highly recommended. At
the same time, the authors feel children should learn to give
some constructive criticism about their written work. Here
the concepts of pitch, stress, and juncture could be developed
more fully. For example, as children become aware of the
pauses and the emphasis placed on words in their speech, they
should be able to make an application or these concepts into
their writing. This series does not stress these concepts.
Literature is an essential part of this program. It is
used to develop good listening habits and to provide opportuni-
ties for speaking and writing. The authors introduce a unit or
weave a carefully selected piece of literature into the lesson.
Suggestions fora other poems or stories forenr1chment are.includ-
ed in a section called "Related Activities." The writer agrees
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with the authors on the importance of literature tor appreci-
ation as well as for creative writing. Research also sug-
gests that literature should be a vital part of the language
a~ts program.
In evaluating this series the writer was also con-
cerned about the individual dirrerences found in children.
The authors of this series believe that children achieve at
different rates. Therefore, they have differentiated the
lessons when poss1Qle to challenge the gifted and to provide
others with individual or small group instruction. Thus,
the varied needs of a heterogeneous group are considered.
This series, according to the writer, provides a
functional and stimulating program in oral expression, written
composition, and literature. However, it does not include
many linguistic terms and concepts as important factors.
This the writer reoognizes as an inherent weakness in the
program.
Letts Talk - Let's Write
Ph11osophy.--Recognizlng the complexities and incon-
sistencies of the English language should make teachers aware
of the challenge that is theirs in teaching this subject to
children. Certainly this subject offers much scope and oppor-
tunity ror the use of imagination, originality, and growth.
Since language is the one subject whereby pupils
relate much about themselves, the1~ ideas and their expe~iences,
the English for Meaning series capitalizes on these opportuni-
ties to develop effective communication, that is, skill for
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speaking and writing which will be used in a variety or situ-
ations and· for many different purposes throughout thel~ lives.
A· very basic principle buil~ into the English fo~
Meaning series is that pupils need the preparatory skills of
selecting and organizing ideas. The authors feel it is not
enough to be able to use the mechanical skills effectively.
They agree that some standards of English must be established
but the real challenge ror teachers comes in providing sys-
tematic guidance for their students in choosing and organizing
material for reports, discussions and compositions.
Linguists, too, provide a challenge ror teachers today
by making them aware of the levels of usage and the change in
gramma~. This series provides a controlled and complete pro-
gram in standard usage for developing correct oral expression
as well as good written composition. The grammar reflects
many or the new concepts and classifications recommended by
the linguists. These concepts and classifications are taught
at the appropriate level of instruction to help improve chil-
dren's speaking and writing.
The authors believe that meaningful practice must be
provided to maintain these skills of effective speaking and
writing. Therefore, lessons have been carefully planned to
help maintain these skills. Also, a practice book which
accompanies each book in the series, except We Talk and Listen,
provides exercises for further practice once a skill has been
taught. The teacher's guide,'too, offers other suggestions
on how to apply the skills in other curriculum areas.
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An outgrowth rrom the practice exercises and other
activities 1s to develop a responsible attjtude toward one's
work. Therefore. lessons on revising and proofreading are
taught to enable pupils to correct their work before giving
it to the teacher. In this way pupils are given the responsi-
bility of expressing ideas clearly, correctly, and pleasantly.
The English for Meaning series emphasizes having the child~en
speak or write on subjects which are meaningful to them.
Therefore, the authors believe that through the encouragement
or teachers, pupils will be convinced that their ideas are
worth relating.
Teachers should accept whatever the pupils choose as
important and interesting, to be an outgrowth of their back-
ground and experiences>. This series allows for the ind1vidual
differences seen in children by providing a flexible program
for their different levels of ability. A section entitled,
"Meeting Individual Needs," suggests the necessary instruction
for an individual or a small group.
The English for Meaning series reflects the thinking
and experiences of outstanding educators, linguists and active
classroom teachers who have provided the ways and means of
teaching the skills of effective communication. However, it
is the teacher who must create the climate ror creative think-
ing and effective communication.
Structure.--The text used for grade two of the English
for Meaning series is called Let's Talk. The book consists of
six large units with a general objective that can be applied to
each lesson within the unit. Each lesson gives a statement or
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the main purpose of the lesson. Following this is a section
of suggestions for handling the lesson. Some lessons give
suggestions for providing differentiated activities depending
on the needs of the pupil. Correlated activities are also
suggested to encourage children to apply what they have learned
to other areas of the curriculum as well as to activities out-
side of school.
The vocabulary that children can recognize in their
reading 1s based on the word lists of the "three most widely
used reading systems in the United states at the present time
and the Teacher's Word Book or 30,000 Words by E.L. Thorndike
and Irving Lorge."l
The readability of the text was analyzed by Dr. Paul
McKee's Reading Difficulty Index for Primary Grades. The new
words introduced in the text are all known to be within the
speaking and understanding vocabulary of second graders or
are language terms which have been introduced and explained.
The authors suggest that the units be taught in the
order of their arrangement in the text because of the con-
trolled vocabulary.
Oral Expression.--Talking and listening receive pri-
ority in this text ror three reasons:
1. Pupils spend much or their time in talking and
listening whether in school or out of school.
Ipaul McKee and M. Lucille Harrison, Let's Talk.
(Geneva, Illinois: Houghton Mifflin Company, 1968), p.ll.
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Talking is most frequently used during any language
activity.
2. Discussions are undertaken so much in school that
children should learn how to participate in them.
3. Through talking and listening children get to
know each other and teachers learn important
things about each child.
Written Composition.--To complete the language pro-
g~am, Let's Write is a program in written language which is
planned to accompany the text in oral language, Let's Talk.
The workbook-text is made of one hundred lessons in
written language. It aims at helping pupils develop the abil-
ity to have their writing Understood easily by others.
The lessons rollow a sequence and parallel the lessons
in Letts Talk. These lessons are intended to be self teaching
and used independently.
Lively and colorrul illustrations are a working part
of the lessons. Symbols are used to make rules, written items,
and checking apparent to the child. All the necessary direc-
tions are provided for in '~ach lesson thereby making ,it an
independent program.
Llterature.--The literature which is included in this
series was selected because of the strong appeal it has had on
children. The vocabulary is not controlled but it is the
wr1te~s' intent that children's vocabulary will be broadened
and enriched to stimulate ideas for creative writing and
develop more expressive ways of speaking.
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Following is a table showing the contents of Let's
Talk and the accompanying written activities from Let's Write
to complete the total language program.
TABLE 6
Number of Pages Devoted to Oral Expression
and Literature in Letts Talk
Type of Lesson Number or Pages
Oral Expression
Cou:rtesy 7'
LetteI' Writing 9
Pronunciation 7
Records 3
Reports 6
..Riddles and Rhymes 6
Sentence structure 10
;:>tory Telling 11
Talks 17
Usage 26
Words
Antonyms 1
Descriptive 8
::>ynonyms 1
112
Literature
Poems 10
stories 14
24
Reviews 8
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TABLE 7
Number of Pages Devoted to Written Composition in Let's Write
Type of Lesson Number ot Pages
Writt'en Composition
Alphabet 8
Capitalization 27
Letter Writing 5
Punctuation 5
Reports 5
Riddles and Rhymes 2
Sentence ::>tructuzae 10
Usage 27
Words
Antonyms 1
Descriptive 7
Exact 1
\-lri ting
6Poems
~tories 16
120
Reviews 9
Evaluation.--From the data collated in Tables 6 and 7
and the information gleaned from the philosophy of the series
Let's Talk and Let's Write, the writer notes that the goal or
this program is to have children express themselves effective-
ly and acceptably. The success or this program lies with the
key person, the teacher. It is the teacher's attitude toward
accepting and valuing the oral language and written activities
of the child that will nurture his language development. It
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is the belief of the writer that this program will be as
effective as the teacher allows it to be.
In this series an entire text, Let's Talk, is devoted
to the development of oral language. The authors hold the
commonly accepted opinion that· personal experiences should be
used in developing oral expression. Because these experiences
are familiar to the child they hold a special interest and
usually lead to sharing. The writer sees this racet of lan-
guage experience as challenging. It can also serve to further
writing skills.
Before speaking or writing 1s undertaken, it is neces-
sary to select and organize the ideas. The authors emphasize
these skills as basic to effective communication. This series
provides specific lessons which encourage the matu~e level ot
thinking required by organizational skills. The writing
opportunities found in the worktext Let's Write cor~elate with
the text Let's Talk. An asset of this series 1s the apparent
balance between the oral and written actiVities.
In developing the wri ting activi tias the author's weI'e
cognizant of the individual dlrferences round in children.
The writing activities were formulated with this principle in
mind. Some exercises require the choosing of an approp~iate
word; others are open-ended, allowing for creativity of
expression. Provision is made to enlarge upon these creative
experiences, especially ror the more gifted.
In studying Table 6 it is obvious that literature does
not receive the emphasis that oral expression and written com-
position do. The evaluation shows that only twenty-four pages
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were devoted to literature. The authors aim to inspire cre-
ativity through the discovery and analysis of techniques in
literature. The writer believes that literature should also
be used to develop good listening skills as well as to deepen
appreciation, enjoyment, and aesthetic values. With this im-
provement, Let's Talk and Letts Write would be more functional
and integrated as a language arts program.
The Macmillan English Series
Philosophy.--The Macmillan English series presents a
newly revised skills centered program for the elementary
school. It ofters a complete program from literature to the
mechanics of language.
In the program fo~ grade two good literature is con-
sidered an integral part of the instruction. Especially
through poetry, the authors hope to create favorable attitudes
and foster receptivity to language and the necessary skills.
The~efore, the skill of listening is basic to this program
because_from it develops the arts or speaking, reading and
writing.
The authors of this se~ies also recognize that chil-
dren have a large oral-aural vocabulary greatly enhanced
through the advances made by technology. Therefore, the lan-
guage work is based on words children use and understand. The
vocabulary presented is always within the context of the sen-
tence with emphasis not only on meaning but on the function ot
the word in the sentence. This linguistic emphasis is charac-
teristic throughout the program. Without developing grammati-
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cal definitions the concepts are applies to the spoken and
written language.
Two other fundamental skills that receive emphasis in
this program are spelling and handwriting. Spelling 1s empha-
sized as a tool needed for writing, therefore, accuracy and
exact meaning are the t~ue tests or spelling competency. With
regard to handwriting it is the goal or the authors to have
the children set up standards or legibility by comparing their
written work with the handwriting chart provided at the back
of the text.
The Macmillan English series also capit~lizes on the
mechanics of language. It is necessary to have the children
see that punctuation and capitalization are signals which pro-
vide meaning for the reader and the write~. Correct usage 1s
also basic to every unit in the program.
In summarizing the philosophy of The Macmillan English
series it would seem that the central theme of self-help With
direct instruction in the fundamentals will lead to competence
in the use of the English language.
Structure.--The Macmillan English series is p~lmarl1y
skill oriented. The program is complete insofar as it provides
literature, builds vocabulary, concentrates on spelling and
handwriting as fundamental skills for language competency,
fosters written composition, and develops the mechanics of
language and usage. A complete skills·ch~rt and index are
given in the back of the book for easy reference. The skills
for each language area are arranged alphabetically. The pur-
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pose for this is to be able to locate, teach, review and test
a topic when there is a need. There are no sat definitions
but p~inciples gradually evolve from the material learned.
These principles are printed in bright blue tor qUick recog-
nition and implementation.
The organization or the program is according to les-
sons and units with an overview or the entire year's work
presented in the Table or Contents. More than two hundred
annotations are given throughout the book with practical sug-
gestions for extending and enriching language competenc.e.
At the second grade level the twelve units are orga-
nized around such topics as poetry and listening, handwriting,
spelling and the building of sentences. Poetry sets the tone
for each unit while written composition 1s the climax for all
the skills taught in the unit. Each unit consists of many
self-contained instructional lessons which allows for much
flexibility by way of extending practice work; adding stories,
poems, and projects for enrichment; relating English to othe~
areas of the curriculUM; and measuring each pupil's progress
with the end of the unit reviews.
The following table shows the arrangement of the lan-
guage skills Within the areas of oral expression, written com-
position and literature and the numb~r of pages devoted to
each lesson.
Evaluation.--In 'evaluating The Macmillan English series
the skills orientation is evident. The application of writing
skills seems to be the core of the program. Table 8 clea~ly
gives evidence to support this statement. The numbe~ of pages
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TABLE 8
Number of Pages Devoted to Oral Expression,
Written Composition and Literature
in The Macmillan English Series
Type of Lesson
Oral Expression
Alphabetical O~der
Sharing Books
Sharing Experiences
t)haring Poems
Vocabulary Building
Written Composition
Alphabetizing
Capitalization and
Punctuation
Usage
Vocabulary Building
Compound Words
Descriptive Words
Homonyms
Nouns
Plurals
Sounds and Letters
Synonyms
Verbs
Number of Pages
1
1
3
12
1
18
6
12
20
4
2
1
2
1
1
6
1
2:
Writing
Directions
Jingles
Letters
Messages
Notes
Reports
Rhyming Words
Sentences
Stories
2
1
9
·3
2
1
2
21
5
104
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TABLE 8--Continued
Type of Lesson
Literature
Poems
Stories
Reviews
Number of Pages
12
1
13
12
devoted to written expression 1s about six times greater than
the number of pages devoted to oral expression.
The writer believes t"hat oral language and 11teratu~e
are equally important. Children rarely write what is not
within their speaking vocabularies. Therefore, the teacher
should try to provide many opportunities for oral expression.
The writer is familiar with this series and has found oppor-
tunities for developing o~al language through conversations,
discussions, and reports. These opportunities are basic to
a writing program. The pictures in this series can also pro-
vide opportunities for oral expression because of pupils' in-
terest in and familiarity with the activities pictured. As
fo~ written activities, this series utilizes a~ost every les-
son to develop some skill in writing.
The building of a good vocabulary is essential to the
development of sentences, paragraphs, and stories. Included
in this development are the linguistic concepts of fo~ and
function which provide a greater understanding for one's lan-
guage.
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The writer feels that motivation is an important fac-
to~ in this program. Children may become careless and show a
lack of interest because or the concentration on writing. The
writer 1s of the opinion that the primary child is not ready
for a concentrated program in writing.
One can also conclude from the data tabulated in Table
8 that the literature program 1s not as essential a part o~
the program as one would hope. Comparing the number of pages
devoted to writing with that of literature the writer found
that written activities (one hundred tour pages) far exceeded
the literature area (thirteen pages). Although each unit be-
gins with a poem this is not a way or justifying its place in
the program.
Literature, if it is to be an integral part of the
language arts program, ought to expose children to rhymes,
poems, fairy tales, folklore, tables, make-believe, adventure
and other types not mentioned here. The writer feels the need
for a good literature program because it not only provides a
background for writing but is also the means for a' ohild to
reflect upon himself and his environment. An appreciation of
his cultural heritage cannot be overlooked.
Individual needs are met to a certain extent through
suggestions included in some of the lessons. These suggestions
seem to be geared to the gifted child rather than to the aver-
age or less able.
In general, the Macmillan English series is complete
because it includes oral, written, and literary expression.
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The writer, however, 1s or the opinion that the program lacks
balance because of too much emphasis on writing.
Communicating With Your Language
Ph11osophy.--Because or the attention language 1s re-
ceiving today with regard to its use and structure, The New
Dimensions in Language has been developed to include the na-
ture and history ot language. The program has been endorsed
with the latest in linguistic scholarship anQ the best or
classroom practices. It allows for the immediate application
of modern linguistic concepts without previous knowledge or
linguistics for either the teacher o~ the pupil.
The New Dimensions in Language tries to present each
topic clearly, concisely and sequentially. It aims at pre-
senting those elements of transro~ational grammar which will
be most meaningful for the pupil at the proper level of in-
struction. The concepts are taught through the various methods
of experimentation, observation and analysis. Syntax 1s given
priority in the series because of its value as a resource fo~
communication. Many exercises are provided to give practice
in building sentences based on sounds, forms, structures and
the patterns of English. Pupils are taught to make their own
discoveries by observing these patterns and relationships and
to form generalizations about them.
The main thrust of the program Is the development of
a conscious awareness of the structure of language. The au-
thors feel that through improved oral activities chlldren 1will
show noticeable improvement in wrltten language.•
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structure.--Book 2, in the series Communicating With
Your Language is divided into thirteen units. The units are
arranged for sequential development of concepts and provide
for pupil practice through varied exercise material. A re-
view is given at the end or each unit.
The step by step approach used in the series is sys-
tematic and intensive and provides many opportunities for the
teacher to teach, reteach ana review the concepts. The work-
text reinforces and extends each language concept. The teach-
er's annotated edition also provides suggestions for rein--
forcing and enriching language activities appropriate for
this g~ade level.
The discovery and exploration or transformational
grammar is an essential part of this program. The items of
syntax are geared to meet the needs or the child at his level
of instruction and are a preparation for more complex concepts
at the higher level. The child is introduced to a limited
number of basic sentences and a few rules for transforming
simple sentences into mor~ complex ones. He learns simple
notations NP + V very gradually but only after the concepts
noun phrases and verb have been tully grasped ana practical
applications have been made.
Because of the emphasis placed on the structure of
language through the study or nouns, verbs, adjectives and
adverbs, the authors hope that children will become competent
and proficient speakers and writers.
Following is a table showing the material covered in
the series, Communicating With Your Language.
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TABLE 9
Number of Pages Devoted to .the Linguistic Concepts
in Communicating With Your Language
Type of Lesson
Oral Expression
Intonation and Punctuation
Comma
Period
Question Marks
Quotation Marks
Questions and Answers
~tress
~ounds and Letters
Written Composition
~entence ~tructure
Determiners
Noun
Pronouns
Verb
\vord Order
Letter Writing
Writing Conversations
Literature
Poem
Reviews
Number of Pages
5
2
3
4
1
3
18
2
13
7
12
6
6
2
48
1
13
Evaluation.--In analyZing the types of lessons in Ta-
ble 9, one can ob$erve that the material presented in the
series, Communicating With Your Language 1s or a linguistic
nature.
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The writer agrees that although there is a need to~
linguistics this approach cannot be considered as fulfilling
the role of a languago arts program. A language arts program
should include ways of developing oral expression; for exam~
pla, discussions about pets, reports about a favorite book or
T.V. program, dramatizations and informal conversations.
These activities could easily include the linguistic concepts
of pitch, stress and juncture thereby showing the relatlon~
ship between intonation and punctuation. The writer feels
that with many opportunities for listening and speaking chil-
dren will become conscious of pitch, stress and juncture and
will transfer these principles into their writing activities.
One area of concentration for improving speech can
readily be detected f:rom Table 9. The eighteen pages devoted
to sounds and letters seem to indicate their importance. The
purpose of these lessons is to make children aware of certain
sounds 'and the letters which represent those sounds. This
development of sounds and letters should promote speech lm-
provement'and correct spelling and writing.
A strong point or this program 1s the emphasis given
to the structure of the sentence. Through the. stress on the
form and function of words in relation to each other children
can learn the ttsentence concept" without memorizing definitions.
Since the noun and verb are basic to sentence develop-
ment, over half of the lessons under written composition are
devoted to this topic. These written exercises ~ake the form
of filling in blanks and provide ve~y little opportunity for
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creative writing. Letter writing seems to be the one creative
oppo~tunlty presented in this series.
F~ther analysis of the content shows that literatu~e
1s not an integral part of this program. The one poem that
Is included is used to develop the linguistic concepts of
pitch and stress. The writer feels that literature is impo~­
tant for broadening and enriching the lives of children.
In conclusion, the writer judges this program to be
linguistic in nature. It aims at helping children to under-
stand the structure of language through speaking and writing.
The New Scott, Foresman Coordinated
Communications Progr~
The New Scott, Foresman Coo~dinated Communications
Program has been organized by an outstanding team of special-
ists in linguistics, language arts and psycho~ogy of learning.
Through their study they were able to combine oral and written
expression and literature with spelling and handwriting which
resulted in a well coordinated communications program.
Language and How to Use It, Spelling Our Language, and
Writing Our Language are three complete, independent programs
but as the authors state, ttwhen used together they can triple
your effectiveness and multiply your pupils' achievements. ttl
Therefore what is taught in one area strengthens and reinforces
what is taught in the others.
lAndrew Schiller, Marion Monroe, Ralph Nichols, William
Jenkins, Charlotte Huck, and Ira Aaron, The New Scott, Foresman
Coo!'dina.ted Communications Program (Glenview, Illinois: Scott,
Foresman and Company, 1969), p.3.
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Throughout their program, the authors adhere to a com-
mon te~inology when talking about language. They also have
coordinated the writing topics with spelling thereby taking
advantage of the essential relationships that exist among the
language arts.
Each progr~ provides a sequence of skill development
that best serves childrens 1 learning needs. The teacher's
guidebooks for the three programs differentiate the instruc-
tion to help provide for individual differences in the class.
Motivation to leara seems to be built in the program.
Another interesting featu~e of this program is found
in the teacher's edition of Language and How to Use It. A
chart has been organized to show the spacing of this program
throughout the school year to help the teacher gain the full
. benefit rrom these coordinated programs.
Language and How to Use It
Philosophy.--As the title seems to indicate there is
a twofold aim, first to make children aware of the role lan-
guage plays in their daily lives and second to develop facil-
ity in the use of language as they mature. Book 2 of Language
and How to Use It builds upon the foundation developed in Book
1 and also prepares for the inte~ediate program which is ini-
tiated at the next level.
~1nce language is a communication skill this text tries
to develop the relationships of listening, speaking, reading, :
writing and thinking to show that as growth in one area devel-
ops growth is also assured in the other areas of the language
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arts. At the same time many concepts of the English gramma~
are also developed.
Because or the emphasis on good literatu~e this pro-
gram aims at enriching and extending children's experiences,
stretching their imagination, encouraging storytelling, devel-
oping a sensitivity to their language as a way or increasing
their vocabulary and serving as models for creative writing.
Perhaps the program could be summarized as wanting to develop
"discriminating, skilled readers who enjoy reading, who do
read, and who see the relationship among all the language arts. ttl
structure.--The text, Language and How to Use It, Book
2, 1s divided into four sections. Section one and two each
contain nineteen lessons. ~ect1on three has twenty-one and
section four has twenty lessons. Each section provides spe-
cific lessons in listening by focusing on good literature,
oral expression and written composition.
In organizing the lesson plans, the authors had these
objectives in mind:
1. Emphasis--stating the focus or the lesson and occasion-
ally furnishing background information for the teacher.
2. Explanation--suggesting ways to guide learning in or-
der to promote understanding and appreciation.
3. Extension--suggesting exercises and activities to re-
inrorce or enrich the concepts developed in the lesson.
Other additional materials as records or picture dic-
tionaries are listed at the beginning of the ·lesson for supple-
mentation.
lCharlotte S. Huck, Books in a Communications Program
quoted in Andrew Schiller at aI, Language and How to Use It
(Glenview, Illinois: Scott, Foresman and Company, 1970), p.
VIII.
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Writing Our Language
Ph11osophy.--Because handwri.ting is an essential tool
of written expression, the book Writing Our Language, has a
direct contribution to make in written communication.
Children have many reasons for writing but good writ-
ing can hot be achieved unless there is good eye-hand coordi-
nation. Therefore writing should" be taught as a motor skill
in which the eye will guide the hand. To achieve this com-
petence in writing, it is necessary to provide practice not'
in the light of immediate perrection but in a practice which
will show that steady progress is being maintained.
Consideration is also given to those children who are
left-handed and/or ambidextrous. Their motor skills can be
as well-developed as the right-handed child provided their
special problems are understood and considered.
Of special concern in Writing Our Language is the se-
quence used in forming the letters of the alphabet. The let-
ters are grouped according to the similarity of initial strokes.
A description of the strokes is introduced in Book 2 to aid
the child in analyzing the parts or each letter and in making
the strokes in the correct sequence with stress on left to
right progression of strokes.
Also included in this program of writing is the review
of capital letters and punctuation marks. Development or chil-
dren's writing skills is furthered through the writing of word
and sentence captions to accompany pictures, to complete stories
and to write stories about their experiences.
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Through the ability of transcribing words and the writ-
ing of stories the author hopes that the desire to learn to
spell has been instilled. Although no direct teaching or
spelling 1s included in Writing Our Language it is developed
through the sensory impression of a word - visual contour,
auditory patterns of pronunciation, visual appearance and the
kinesthetic image of a word. 1
Structure.--The child's text contains forty lessons
which coordinate well with Language and How to Use It, and
Spelling Our Language. Lessons are also provided in the text
to review and to retea~h the correct use of punctuation marks.
It is hoped that the teacher will encourage the children to
use their writing skills so that from the desire to write
words and later to create good stories will grow the desire
to learn to spell.
Spelling Our Language
Philosophy.--As has been stated previously each or the
arts is considered as one part of the language arts programs
but together they forDl a well organized coordinated program.
Since spelling 1s an essential tool in written expres-
sion and contributes directly to this skill of writing it
should be taught as nan ability that Is used each time a per-
son prepares a message to be read. n2 Therefore, an important
lMarion Monroe, Writing Our Langua~ (Glenview,
Illinois: Scott, Foresman and Company, 19~), p. VI.
2Marion Monroe, Ira Aaron and Andrew Schiller, Spelling
Our Language (Glenview, Illinois: Scott, Foresman and Company,
1969), p. IV.
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aim of the authors is to develop a positive attitude toward
the teaching of spelling as a necessary and interesting way
of communicating ideas through writing.
Many lessons in Spelling Our Language are devoted to
oral expression since it is the belief of the authors that
many activities that help children to express their ideas
orally are the basis for expressing their thoughts more eas-
ily in written actiVities as they learn to spell. Such ac-
tivities as describing illustrations and labeling pictures
or recording group experiences help children to organize and
express their ideas either orally or in writing. Through
these activities, the children's sentences become more com-
plex, spelling improves and so does organization.
It is not enough just to learn to spell the word cor-
rectly. The authors believe that children must practice writ-
ing the correct spelling often enough, so that a kinesthetic
pattern of the written word is formed. Having formed such a
pattern, the mere thought or the word should stimulate the
writing of it thereby freeing the child to concentrate on his
idea. At the same time good handwriting is encouraged, be-
cause like spelling, it is an essential tool ror written ex-
pression. Therefore, spelling, legible handwriting ana the
organization of ideas ror written expression a~e necessary
skills needed tor enjoyable, creative writing.
structure.--In organizing the material for this book,
the aim of the authors was to demonstrate to teachers and
pupils that through an exploration of a few rules "there are
more consistencies than inconsistencies, and that spelling
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the English language is, by and large, an application of reg-
ularly recurrent patterns. ttl
In Book 2 as well as in Book 1 spelling patterns of
one syllable are taught. The spelling patterns are:
1. a vowel letter followed by one or more consonant let-
ters other than r as in cat and cash.
2. a vowel letter followed by r as in dark.
3. a vowel letter followed by one consonant letter and
c as in like and home.
4. combinati~n of vowel letters, ai and ee, as in paid
and keep.
At this level children are also introduced and made
aware or a few comp"11catlons wi thin our language. For exam-
ple, they learn that the k sound may be spelled with the let-
ter c or k at the beginning or a word or with the letter ~ or
ch at the end of the word.
In organizing the fifteen basic word lists the authors
chose most of the words rrom the first grade reading program.
Familiarity with these words would aid children in their learn-
ing to spell.
The text, ~pelling Our Language, is structured in such
a way that the children say and read the words to be spelled
always in a contextual situation. They see the correct form
then practice tracing and writing it.
The teacher's manual gives specir1c teaching procedures
as well as suggestions for helping children who are having d1t-
1Ibid., p. VII.
2Ibid ., p. VII.
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ficulty in spel'ling in the section entitled, "Suggestions for
Extension" and ItGiving and Evaluating a Spelling Test."
The writer wishes to refer any interested persons to
the coordination chart in Language and How to Use It beginning
at page 154 and concluding on page 160. This chart gives the
TABLE 10
Numbe~ of Pages Devoted to Oral Expression, Written
Composition and Literature in Language
and How to Use It
Type of Lesson Number of Pages
Oral Expression
Conversations 5
Directions 3
Dramatization 1
Letter Writing 5
Listening and ~har1ng 12
Making Inferences 2
P ctuat10n 6
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TABLE lO--Continued
Type of Lesson Number of Pages
Sentences 11
story Telling 10
Usage 7
Words
Comparisons 5
Coordinating Words 1
Descriptive 3
Function 1
Opposites 2
Rhymes 2
Riddles 4
Synonyms 2
Vocabulary Building 9
91
Written Composition
Capitalization and 2
Punctuation
Letter Writing 2
Rhyming Words 2
Writing
Poems 1
~entences 5
~tories 5
17
Literature
Poems 31
Stories 22
53
Evaluation.--The New Scott, Foresman Coordinated Com-
munications Program seems to present one of the most realistic
and integrated programs thus far evaluated. This 1s a goal
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TABLE 11
Number of Pages Devoted to Written Composition
in Writing Our Language
Type or Lesson Number of Pages
Capitalization and 7
Punctuatuat10n
Completion of Sentences 11
Letter Formation 23
Letter Writing 1
Sentences 7
Words 4
Writing Stories 7 60
hopefully to be attained according to those delving into the
research of the language arts.
~ince language is speech or a written and oral nature,1
awareness of its role and facility in its use are emphasized in
The New ~cott, Foresman Coordinated Communications Program.
Research has shown that the preschool child is quite
well-versed in the spoken language. The authors of Language
and How to Use It, Book 2, have as one ot their goals to ac-
cept the language background or the child. Therefore, they
have listening and speaking activities to ~einforce what has
been learned correctly and provide opportunities for develop-
lIris M. Tiedt and Sidney W. Tiedt, Contemporary
English in the Elementar; Bchool (Englewood Cliffs, New Jersey:
Prentice-liaII, Inc., 196 ), p.lI. _
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1ng new skills.
Because the family, the neighborhood, and the communi-
ty have been influential in developing the child's language,
the authors use many life-like situations for oral language.
Knowing, also, that the seven-year-old likes to p~etend, some
activities are devoted to developing his imagination. For
the shy child, dramatizations and choral speaking have been
included to involve. him in some type of oral activity.
Literature, too, has a predominant role in this lan-
guage program. Both stories and poems are used, first, to
develop better listening habits; secondly, to help children to
become aware or the meaning and runction of words, and finally
to provide a stimulus for creative writing.
The types of literature included in Language and How
to Use It are fairy tales, rabIes, animal stories and stories
of make-believe. The poems range rromreal-life situations
to the very imaginative. There seems to be much variety in
the kind of literature presented in this program.
To enhance the literature program, many fine, modern
illustrations are used to create interest for speaking and
writing. These illustrations also aid in developing habits of
keen perception and reflective thought.
As mentioned previously, opportunities for writing
flow from the oral activities and literature presented in this
coo~dinated program.
or prime importance is sentence development. The use
of subject and predicate and the expansion of each is a mean-
ingful technique used by the authors.
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As fo~ usage, the authors believe that many of these
concepts can be learned through listening and speaking to
others. The authors prefer to evaluate the content of chil-
dren's writing rather than to co~rect usage because too many
corrections may create a distaste for writing. Individualized
or small-group instruction is one way or meeting this need.
Recording a child's speech or his written composition may be
another way of having the child evaluate himself on his usage.
To coordinate this program as completely as possible
Writing Our Language and ~pelling Our Language are used to
help children become effective communicators. ~ince legible
writing and proper spelling are tools or written expression
the writer sees a definite value for including these books in
the language program. ~pelling and writing are needed every
time a written message is to be shared. To instil a proper
attitude toward spelling and writi~g is a goal wo~th achieving
in children.
The writer judges 'the New Scott, Foresman Coordinated
Program to be relevant for today's children. It is a func-
tional program providing opportunities for oral language and
written composition. Through literature, an appreciation ror
the beauty, delight and power of words is fostered. Proper
spelling and legible writing are encouraged because of their
importance in written communication.
It would seem that a rich background ror language and
the skill for effective communication could be created through
this coordinated program if the teacher is enthusiastic and
interested.
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The data in Table 12 provide an overview of the page
count as evaluated in the six language arts programs with re-
gard to oral expression, written composition and literature.
This table also indicates the emphasis of each program in the
a~eas of oral expression, written composition and literature.
TABLE 12
Comparison of Number of Pages Devoted to Oral Expression,
Written 6omposition and Literature in :;)ix Second Grade
Language' Arts Programs
Series
Type of Lesson
l~· 2 3 4 5 6
Oral Expression 31 49 112 18 36 91
Written Composition 96 86 120 104 48 77
Literature 22 32 24 13 1 53
In series .'1, Our Language Today places emphasis on
written composition. The Macmillan English series 1s also
st~ongly in favor of written composition. The writer feels
that oral expression and literature in both programs are con-
sidered necessary but are not an integral part of e1the~ Our
Language Today or The Macmillan English Series.
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Evaluating series 3, Let's Talk and Let's Write, the
writer observes a similarity between the number of pages de-
voted to oral expression and written composition. This is in
keeping with the philosophy of the authors which is to help
children to be effective communicators through speaking and
writing.
In series 5, Communicating With Your Language, the
number of pages devoted to oral expression and written compo-
sition is also quite similar. However, this program 1s a
lingu~stlc program. Therefore, oral composition must be
viewed according to the linguistic principles of pitch, stress
and juncture as compared with specific oral language activities
considered in other language arts programs. The form and func-
tion of words is stressed in written composition.
In series 2, The Ginn Elementary English Series II-I;
11-2 and series 6, The New Scott, Foresman Coordinated Commu-
nications Program, the writer obse~ved that the strength of
these programs is found in the interrelatedness of the th~ee
areas. The writer considers the two programs to be integrated
programs and agrees with the authors that oral expression,
written composition, (which includes spelling and handwriting),
and literature cannot be taught as isolated subjects.
It would seem that at the primary level an integrated
program of language arts best meets the needs of the child.
~uch programs are easily accepted by the primary child. Fo~
example, when he draws a picture he usually/likes to write
something about it. When he writes a letter, an illustration
usually accompanies it. Listening to stories may evoke a
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similar story or stir his imagination to be more creative in
his speaking or writing.
The writer believes that an integrated language arts
prog~am 1s an aid in helping the child form insights and per-
sonal values. He learns that language is alive and changing
and permeates the whole of his life.
•CHAPTER V
SUMMARY AND CONCLUSIONS
This paper was undertaken to help second grade teach-
ers accept the responsibility and challenge to become dynamic
teachers of the language arts. For it is at the classroom
teacher level that the initiative, the enthusiasm and the
rac11ities are present to bring about any real and effective
improvement in the language arts programs. Therefore, it is
possible to have each classroom a research laboratory and
each teacher a researcher if the teacher is to meet individual
needs and guide each student to the most erficient learning
of which he is capable. l
In order to accomplish this purpose an evaluation of
the philosophy and structure or six language arts programs
was undertaken to see whether the language needs of children
were being realized in the areas of oral exp~essiori, w~ltten
composition and literature. To analyze the content of six
language arts programs for grad'e two, a page count was made
for each lesson. The type or lesson-~oral expression, written
composition, or I1terature--comprised another part of the
analysis. It was hoped that the evaluation of these six
lCarlton M. ~1ngleton, Paul B. Diederick, and Walter
Hill, "The Classrool'n Teacher as a Researcher, 11 quoted in Burns
and Schell, Elementar School Lan uage Arts: Selected Readin s
(Chicago: Rand McNa y an Company, 19 , pp. 2 - 1.
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language arts programs would provide information for teachers
who are interested in planning a language arts program.
From this evaluation, the writer found that the Ne~
-
Scott, Foresman Coordinated Communications Program 1s func-
tional and integrated. This progr~ considers oral expres-
sion, written composition and literature necessary for lan-
guage development. The writer would recommend this program
to other second grade teachers because of the content, the
attractive format, and the conce~n for the needs of the
individual.
Another program which stresses the importance of oral
expression, written composition and literature is the Q!Ea
Elementary English series. This program could supplement the
New Scott, Foresman Coordinated Communications Program. Com-
paring the content, the writer found many similarities between
the two programs. Also, both programs stress the need for in-
dividual or small group instruction.
Because the writer believes in an integrated program
or language arts, the program, Communicating With Your Language,
would not be one the writer would recommend. This program
considers oral expression and written co~pos1tlon from a lin-
guistic approach. Literature is not an integral part of the
program.
The compa~ative study of six language arts programs by
the writer shows that the philosophy, content and terminology·
dirfer from one series to another. The writer foresees that
children who transfer rrom one school to another may experience
difficulty or conrusion in a change or language arts texts.
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However, the writer believes that an integrated language arts
program such as the ones found in the New Scott, Foresman
Coordinated Communications Program and in Ginn Elementary
English eliminates much of this confusion because it inter-
relates language with every aspect of life. The writer would
suggest that teachers who are planning a language arts program
study the philosophy and structure to determine the emphasis
of the program.
Prior to the evaluation of the philosophy and structure
of the, six language arts programs, a review of the literature
on the role of language arts was undertaken. This review of
literature revealed the need for functional and integrated
programs which would provide oontinued growth and development
of language through oral expression and written composition.
The literature also suggest~d the need for enrichment and
appreciation of the ideas and ideals of the child's cultural
heritage through good literature o
Innovations in the field of technology are offering
exciting possibilities for teachers to become more creative
in their teaching of the language arts.
As more language arts programs are introduced there
will be a greater need for knowledge in the use of audio-
visual equipment, discrimination in the selection of a language
arts program, and diagnostic testing to identify the needs or
the individual.
Further research may indicate the need for an evalua-
tive study of first grade language arts programs.
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